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Note-Taking 101

Why Bother Taking Notes?

Taking effective notes helps YOU to understand what is going on in a text or
discussion. Writing things down helps your brain remember more effectively AND
gives you a shorter document to review later instead of trying to read a text over and
over. Notetaking saves time later, too; if you're writing a paper, your notes can also
be the beginnings of your own thoughts on the topic.

Common Purposes for Note-Taking:

1.

2.

For Class Discussion: What sticks out to you? What does the content remind
you of?

For Memorizing Content: Which pieces are important? Use indicators like
subject headings, bolded info, italics to tell what matters

. For Essay Writing/Planning: Which parts of the text are most relevant to your

topic? How does this source differ from another source? How might you use this
source to make a point or overall argument?

Overall Strategies for Taking Notes (Non-Comprehensive List):

Strategy 1- Respond to the text as a reader with annotations in your own
voice. Call out what you see, and even argue with the text if you disagree! It
can be helpful to imagine yourself in conversation with a text, to begin
understanding your own response to the text.

Example Annotation: “"This writer is SO racist... this claim isn’t even backed up
by anything.” See example pages for more annotations!

Strategy 2- Simplify and summarize.

Think of this as trying to explain the text to another person. Try to pay
attention only to the main points, like big ideas or terms that come up a lot. For
a more detailed example, check out the Cornell Notes example attached!

Strategy 3- Focus on your purpose.
Your purpose for reading the text can shape what you pay attention to and
write down vs. what you skim over.

Possible Guiding Questions:

What do you want to respond to?

What do you already know and what is new information?

What is the author trying to say?

How does new information connect to what you might already know?
If you assume the author is right why does it matter?

If you doubt the author, what are they failing to consider?

How will this reading be used in class?

Did my professor give me questions?
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Examples: Models to Try

In the following pages, you’ll see one student trying out several different notetaking
styles (Annotation, Narrative Notetaking, Two-Column Notes, Doodling, and Cornell
Notes) on a short passage from Rosina Lippi-Green’s article “"English with an Accent.”
Check them out, but don't feel tethered to just one model! Adapt or combine parts of
each style until they work for you, and Google models if you need more examples.
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